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Problem: Adult education in Latvia faces challenges in promoting lifelong learning and aligning with labor market demands. An increase in participation rates does not always mean effective adult professional
development and the transfer of its results into practice.

Framework: This study is part of the broader State Research Program “Education™ project titled “Elaboration of Evidence-Based Solutions for Effective Professional Competence Development of Adults and
Assessment of the Transfer of Its Results into Practice in Latvia.” The project aims to develop an evidence-based framework and propose practical solutions for effective professional development of adults and
the transfer of its results into practice, offering tools for assessing the impact of professional development on practice at organizational and system levels in Latvia.

Research question of the study: What are the main obstacles to the effective implementation of adult professional competence development, including the transfer of results into practice?

This poster presents findings from focus group discussions representing three target groups: experts, adult professional development service providers and users.

Timeline of the study

December 2023 November 2024 November — December 2024 January — March 2025 March 2025 December 2026
Research project Organization of Implementtion of 14 focus Data coding and Report preparation Research project
starts 14 online focus groups group discussions analysis ends

Focus Group Discussions: Method

Participants

1 Focus group discussions were recorded via MS Teams or Zoom platforms, with prior

Coding system: Blocks

Block 1: Modern Adult Professional 4 categories
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w w w w w w 2. All transcripts were technically processed and prepared for analysis in NVivo Q Block 2: Framework, Priorities, Goals 3 categories
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_ _ An initial coding system was developed and refined throughout the direct coding =y Block 3: Planning and Implementation 8 categories
28 experts 33 service 68 service 3. process (e.g., expanded, reduced, reformulated). _g Bloc_k 4 Quality or Effef:tiveness 5 categories

providers USErs 4 The final version of the coding system included 6 blocks, 31 categories and 215 8 Monitoring and Evaluation

: codes Block 5: Barriers, Challenges 6 categories

Total: 129 5 Each focus group transcription was coded by at least two members of the project Block 6: Improvements, _
: team to ensure greater reliability in the coding process and outcomes. Recommendations for Development 3 categories

The main findings

% of references about barriers among

Identified barriers (% of references) Contextual Learning Barriers (% of references)

service users, providers and experts
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Barriers to Learning and Transfer of Its Outcomes (26%) 55.3% 67.5% identified by service 26 Barriers related to the work
users environment
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= M s '+ Sustem for Professional Devel t (8% or institutional level
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_ 13 Other barriers
Barriers to Learning and Transfer of Its Outcomes (% of references) Personal Learning Barriers (% of references)
Time management = 54.5% identified by service users 21 68.8% identified b , 35 Lack of internal motivation, insufficient or
e low level of motivation to learn
ivati icipati 55.6% identified by servi
Lack of motivation, formal participation RITIEE DY SENIEEERE 18 52.9% identified Inability to identify one's learning needs,
- 19
Insufficiently qualified teaching staff in adult ” 217 SEIEE V3 clearly define career goals, lack of desire...
education
Lack of support at work 11 15 Emotional stress
participants participation
Inappropriate program (learning) content 7
_ 9 Lack of basic skills
New knowledge and skills do not match or exceed 7
the capabilities of the organization or customers o
8 57.1% identified by Lack of initiative, low level of self-
Other barriers _ 18 service providers management, negative attitude towards...
Conclusions

The main barriers identified by experts (% of references) :

. Promoting adult professional development requires an integrated approach that takes into
account both individual and systemic factors.

Financial Professional development Insufficiently qualified Lack or overload of | | | |
barriers at the opportunities do not meet teaching staff in adult good adult 2. Improvements are needed in the professional development support system, particularly in
national level labor market requirements education educators terms of resource allocation and better coordination across different levels and sectors.

3. It is important to promote public awareness of the importance of adult education for adult
professional development and growth, and the need for lifelong learning.
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