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Problem: Adult participation in Latvia continues to face challenges in fostering lifelong learning and responding to systemic labor-market needs. Higher participation rates alone do not necessarily lead to meaningful gains in professional performance.

Context: This study is part of the broader State Research Program “Education” project titled “Enhancement of Evidence-Based Solutions for Effective Professional Competence Development and Assessment of the Transfer of Its Results into Practice in 

Latvia” (Project No. VPP-IZM-Izglītība-2024/1-0001). The project aims to develop an evidence-based framework and practical tools to support effective adult professional development and to assess how acquired knowledge and skills are applied in 

practice. The primary objective of WP3 is to develop and test a framework of adult effective professional development (AEPD), including teachers, at the individual, organizational, and system levels, appropriate to the Latvian context.

Research questions: The WP3 study addresses the central research question: (1) What indicators are most relevant for evaluating the effectiveness of adult professional competence development in the Latvian context, and (2) which individual, 

organizational, and system-level processes are necessary to ensure high-quality, impactful professional development?

This study presents the ideation and prototyping of a conceptual framework of AEPD at the individual, organizational, and system levels in Latvia using a design-thinking approach. Through an iterative design-thinking process, insights 

from earlier phases of the project were synthesized into an initial conceptual model.

The implementation of the entire SRP project was structured as an iterative design thinking process (Figure 1) (Hasso Plattner Institute of Design at Stanford 

University, 2010; Easterday et al., 2018). Within this process, the findings from WP1 and WP2 provided the foundation for the ideation and prototyping of the 

theoretical framework developed in WP3. The results of WP1 and WP2 were reviewed, synthesized, and conceptually integrated during meetings of the University 

of Latvia (UL) research team. The primary objective at this stage was to translate concepts generated during the ideation phase into a coherent, visible, and 

analytically robust structure that could serve as the basis for further development of the AEPD framework. Insights from the earlier work packages informed the 

generation of initial framework concepts, which were subsequently refined through iterative cycles of modelling, discussion, and stakeholder validation. This 

process enabled continuous improvement of the framework based on emerging evidence and user feedback. Work on WP3 commenced on March 31, 2025. 

Between April 7 and May 18, 2025, ideation activities were conducted both individually and collaboratively during weekly UL team meetings. These activities 

culminated in the presentation and synthesis of the initial framework proposals at the project’s general assembly on May 26, 2025. All framework visualizations 

were developed within the conceptual perspective of the learning organization, in which professional development is embedded within institutional practices, 

regulatory structures, and quality assurance mechanisms. This perspective emphasizes the interconnected nature of individual learning, organizational 
development, and system-level support for effective professional competence development.

Results

References
• Easterday, M. W., Rees Lewis, D. G., & Gerber, E. M. (2018). The logic of 

design research. Learning: Research and Practice, 4(2), 131–160. 

https://doi.org/10.1080/23735082.2017.1286367

• Hasso Plattner Institute of Design at Stanford University. (2010). An introduction 

to design thinking process guide. Hasso Plattner Institute of Design at Stanford 

University. https://web.stanford.edu/~mshanks/MichaelShanks/files/509554.pdf 

• OECD. (2019). Education at a Glance 2019: OECD Indicators. OECD 

Publishing. https://doi.org/10.1787/f8d7880d-en

This research is funded by the Ministry of Education 

and Science of the Republic of Latvia, 

project No. VPP-IZM-Izglītība-2023/4-0001

Summary

Using a design thinking approach, this study developed 

and refined a multilevel conceptual framework for AEPD 

in Latvia, integrating individual, organizational, and 

system-level perspectives. The ideation and prototyping 

process shifts the focus from participation in professional 

development activities toward the sustainable transfer of 

learning into practice, emphasizing collaboration, quality 

assurance, and evidence-based decision-making. These 

initial prototypes provide a foundation for further testing, 

validation, and the development of practical tools to 

support impactful lifelong learning and workforce 

development in Latvia. The iterative co-design process 

enabled continuous refinement of the initial prototypes 

through synthesis of empirical findings and stakeholder 

feedback, ensuring their relevance to the Latvian context. 

Future research has been focused on empirical validation 

of the framework and the operationalization of indicators 

to assess the effectiveness and long-term impact of adult 

professional competence development across three 

levels.

Figure 1. Design thinking process

The first visualization (Figure 2) emphasizes the relationships among stakeholders, 

processes, and outcomes as components of an integrated, dynamic system. 

Responsibility, collaboration, participation, and flexibility serve as its foundational 

principles, shaping stakeholder interactions, guiding process design, and supporting 

the achievement of intended outcomes. These values provide a normative 

framework that promotes effective, sustainable, inclusive, and context-responsive 

transfer of professional development. The visualization highlights the central role of 

collaboration in fostering balanced, relevant, resilient, and sustainable adult 

professional development at the national, organizational, and individual levels.

The second visualization (Figure 3) conceptualizes professional development 

transfer as a multi-level, systemic, and sustainable process that extends beyond the 

individual to encompass organizational, societal, and national contexts. The 

framework is organized across five interconnected levels (i.e. state, society, 

organization, client, and individual) highlighting transfer as a dynamic network of 

interactions within and across the system. The framework emphasizes a shift from 

participation in formal professional development to practice-based transfer, focusing 

on meaningful changes in professional practice rather than completed training hours. 

Sustainability and outcomes are viewed as long-term dimensions, reflecting enduring 

improvements in professional practice rather than short-term competence gains. 

The third visualization (Figure 4) presents adult professional competence 

development in Latvia as a dynamic, multi-level system shaped by rapid 

social, technological, and labor market changes. Moving beyond linear 

approaches, the framework emphasizes the interconnected roles of 

individuals, organizations, and the state. At the individual level, learning 

through work, practice, and social interaction supports the transfer of 

knowledge into professional practice. At the organizational level, a 

learning-oriented culture, leadership support, and monitoring foster 

continuous development. At the state level, regulation, quality assurance, 

lifelong learning opportunities, and system-wide monitoring create 

conditions for sustainable professional competence development.
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Research process 

The fourth visualization (Figure 5a and 5b) was 

developed based on the OECD Education at a 

Glance 2019 indicator framework (Input–Activities–

Output–Outcome–Impact). It organizes professional 

development into five interconnected dimensions: 

Input (planning), Activities (implementation), Output, 

Outcome, and Impact (evaluation and monitoring). 

The framework distinguishes three levels

(individual, organizational, and national) and 

identifies key individual and contextual factors 

influencing professional development effectiveness. 

This and previous visualizations were presented to 

the project Steering Committee and discussed at a 

joint project meeting. Further refinements were 

informed by informal consultations with a 

representative of the Ministry of Education and 

Science, with subsequent recommendations 

reviewed and consolidated during a follow-up 

project meeting.
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Factors related to adult 

personality

Socio-demographic and 

SES factors

Workplace-related factors

Factors related to the 

learning environment 

Policy, legislation, funding

Human resources

Management, administration

Public information

Self-directed learning: 

adults acquire new 

knowledge through self-

study or by actively 

participating in internal 

training programs, either 

at work or outside of 
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In-house training, on-the-

job training, knowledge 

sharing, mentoring

Flexible learning options, 
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Regional access to 

training in all parts of the 

country, tax incentives 

for employers who invest 

in their employees’ 

professional 

development, and the 

training of adult 

educators
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society and 
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country

•Level of 
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regions

•Adult 
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rate

•Labor market 

flexibility

• Improved labor 
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the national 

level

•Sustainable 

economic 

growth

•Social equality 

and inclusion

•Reduced 

unemployment 

and dependence 

on social 

benefits
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Figure 2. The first visualization Figure 3. The second visualization Figure 4. The third visualization

Figure 5a. The fourth visualization

Figure 5b. The fourth visualization
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